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Abstract 
Developing Intercultural Communicative Competence in an EFL Classroom with the 
help of Children’s Literature 
 
The thesis explores the concept of interculturality and looks into developing intercultural 
communicative competence through children’s literature. It points out the benefits of children’s 
literature for developing intercultural communicative competence in an EFL classroom and 
suggests various activities based on two presented stories that teachers can use. 
In the first part of the thesis, the theoretical framework is established: some most well-known 
concepts of ‘culture’ are summarised, and the necessary terminology presented and explained. 
Then, the objective and growing need for contents developing intercultural communicative 
competence is defined, and the benefits of developing intercultural communicative competence 
and skills with children’s literature explained.  
The second part presents some practical suggestions and empirical records. It offers a selection 
of activities based on two stories, chosen to help students understand and develop intercultural 
communicative competence. As some of the activities have been tested in an EFL classroom, 
some examples of the students’ work are presented, together with the teacher’s reflection. 
 
 
Keywords: EFL, primary school, culture, intercultural communicative competence, 
children’s literature 
  
Izvleček 
Razvijanje medkulturne sporazumevalne zmožnosti pri poučevanju angleščine kot tujega 
jezika s pomočjo otroške literature 
 
Ta magistrska naloga preučuje koncept medkulturnosti in razvijanje medkulturne 
sporazumevalne zmožnosti s pomočjo otroške literature. Opisuje prednosti otroške literature 
pri razvijanju medkulturne sporazumevalne zmožnosti pri poučevanje angleščine kot tujega 
jezika in predlaga različne aktivnosti, ki jih učitelji lahko uporabijo na podlagi dveh 
predstavljenih zgodb. 
Prvi del predstavlja teoretični okvir, v katerem so predstavljeni najbolj znani koncepti kulture 
in terminologija. Predstavljen je cilj ter pojasnjena vedno večja potreba po vsebinah, ki razvijajo 
medkulturno zmožnost. V prvem delu so prav tako navedene koristi razvijanja medkulturne 
sporazumevalne zmožnosti z otroško literaturo za otroke. 
Drugi del predstavlja praktične predloge in empirična poročila. Predstavljene so aktivnosti na 
podlagi dveh zgodb, ki otrokom na različne načine pomagajo razumeti in razvijati medkulturno 
sporazumevalno zmožnost. Nekatere aktivnosti sem preizkusila pri pouku angleščine kot tujega 
jezika, zato sem nekaj izdelkov učencev in svojo refleksijo prav tako predstavila v nalogi. 
 
 
Ključne besede: angleščina kot tuj jezik, osnovna šola, kultura, medkulturna 
sporazumevalna zmožnost, otroška literatura 
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1. INTRODUCTION 
 
Our environment is rapidly changing and it is very diverse. To be able to live in a community 
peacefully, to respect the dignity of everyone and to be able to find common language in case 
of different views and perspectives, learning the skills to handle culturally diverse 
circumstances is of vital importance. Understanding a foreign culture that is in many ways very 
different from their own can be challenging for children.  
In the past, elders transferred their knowledge of the world to their children through stories. 
Wisdom was passed to younger generations as stories included life experience of their parents 
and grandparents. With time, these stories were written down and became a long-lasting record 
of real life or imaginative events. Stories connect people with each other and with their thoughts 
and ideas. They convey beliefs and messages that are otherwise difficult for children to 
understand. Any kind of human experience can be explained through a story and children 
especially get emotionally involved, which helps them to remember and learn. Through the 
characters in the stories, children learn how to act and learn about social norms. Their 
perspectives are shaped and they learn to understand themselves. Stories are also an excellent 
tool for children to develop empathy and understanding for things that are unknown to them, 
for example values, beliefs, traditions from different cultures. 
In the first part of the following master’s thesis, the theoretical background of cultures, 
interculturality and cultural competence is discussed. I reviewed the theory of multiculturality 
in the period of political changes in Europe after the 1990s when some European countries 
separated and connected it with the Slovenian documents on developments of English teaching 
and learning in Slovenia. It explains why children’s literature should be used in teaching 
English as a foreign language and how intercultural communicative competence can be 
developed with the help of children’s literature. Moreover, besides the theory, this part includes 
my own practical experiences from a classroom. 
The empirical part presents two stories that can be used by teachers to help children develop 
intercultural communicative competence skills. Each story is accompanied with activities that 
will help children understand the differences between cultures, motivate them to explore other 
cultures and enable them to develop the understanding and acceptance of different perspectives. 
All of the activities for both stories are then analysed and the first story is additionally 
accompanied by examples of students’ contributions and their analysis. 
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2. DEFINING CULTURE  
 
At first glance, it may seem that everyone understands what culture is, but when one tries to 
define it the concept proves to be more challenging than we first thought. There are many 
different definitions of what culture is and we cannot just simplify it to one.  
Two of the most well-known culture models are the Iceberg and the Onion models. The term 
iceberg, presumably first used by Sigmund Freud to describe the conscious and unconscious 
mind and later introduced to the discussions about culture by Edward T. Hall, states that culture 
is like an iceberg with a small part visible on the surface and a large part hidden under the 
surface. That means that the external part of culture, which we can also call the conscious part 
or the tip of the iceberg, includes our behaviours and some beliefs. The internal part or the 
subconscious part are the values and thought patterns that underlie behaviour (Hall 1976). 
According to Hall (1976, as cited in Jones-Smith 2019: 37), the external part of the culture 
includes the explicitly learned things that are conscious, easily changed and are objective. On 
the other side there is the hidden part that is implicitly learned, unconscious, difficult to change 
and subjective. With his model, Hall suggested that the only way to get to know someone else’s 
culture is to actively become part of it. At first, one only sees the apparent things but with time, 
one can learn the behaviours, the beliefs, values and patterns that guide people’s behaviours. 
 
Figure 1: Cultural Iceberg (Language and Culture Worldwide 2015) 
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A different perspective on what culture is given by Hofstede with his “Cultural Onion” model. 
He developed a system that sees culture as an onion with many layers. To really see and get to 
know culture, one has to work their way to the core. The outer layer consists of symbols, the 
next layer of heroes, followed by rituals and values (Hofstede 2010: 22-23). 
Symbols are words, idioms, gestures or objects which are typical for those who share the 
culture, for example flags, brand names, hairstyles. They are easily and quickly developed and 
can also disappear.  
Heroes are role models who serve as models for behaviour due to the characteristics that are 
highly prized in a culture. They can be sportsmen, music or film stars, historians, politicians, 
etc.  
Rituals are collective behaviour patterns that are considered essential in a culture and take place 
on a regular basis. Examples of rituals are for example are greetings, morning routines, paying 
respects to others, social and religious ceremonies, the way of giving presents, how you shake 
hands, small talks, etc.  
At the core of the onion are the values. They are taught at an early age and are therefore very 
often subconscious. Personal values differ among members of a culture but are usually 
respected (ibid.). 
 
 
 
Figure 2: Cultural Onion (Hofstede 2010: 23) 
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Hofstede sees culture as “the collective programming of the mind which distinguishes the 
members of one group or category of people from another”. In his pyramid model, he 
differentiates three levels of “the software of the mind”: universal, cultural and personal. He 
also argues that establishing the border between human nature and culture, and between culture 
and personality is a challenge (Hofstede 1994: 5). 
Both the Iceberg Model and the Cultural Onion Model stress the importance of the hidden parts 
of culture. Cultural conflicts and misunderstandings cannot be resolved at the level of visible 
features of cultures. To connect cultural differences, it is important to understand the beliefs, 
assumptions and values of a cultural group.  
Hofstede writes that culture is not something that we inherit from our genes but something we 
learn. Therefore, culture does not depend on our personal character or our human nature:  
Culture should be distinguished from human nature on one side and from an individual’s 
personality on the other, although exactly where the borders lie between nature and culture, and 
between culture and personality, is a matter of discussion among social scientists. 
        Hofstede 1994, as cited in Spencer-Oatey 2012: 3 
Human nature is something we all have in common. It is like a mental software, as Hofstede 
calls it, that is in our genes and determines our basic physical functioning: the ability to love, 
cry, be sad, the need to socialize with each other, etc. The culture factor, however, is shown in 
how emotions such as love, joy, fear and sadness are expressed (Hofstede 1994, as cited in 
Spencer-Oatey 2012: 7). 
The - rather complex - concept of culture is a topic that is often addressed in foreign language 
classrooms. According to Fantini (1997: 57), its three interrelated components are usually 
identified: artifacts (things that people make), sociofacts (structures that describe how and why 
people come together), and mentifacts (which describe what people think or believe). Some 
examples of how these components are – or can be – tackled in an EFL classroom are offered 
in the second part of the thesis. 
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3. INTERCULTURAL COMMUNICATIVE COMPETENCE 
 
Interculturality is a term that describes relations between culturally, ethnically, linguistically, 
religiously and nationally diverse groups of people in a society. However, even though there 
have been decades of pleas from scholars and researchers to give the concept more clarity, there 
is a lack of assessment instruments needed to completely define the concept. 
Intercultural communicative competence (ICC) can be described as an ability to step beyond 
your own culture and interact with others from linguistically and culturally diverse backgrounds 
(Sinecrope et al. 2007: 2). To be able to do that, understanding other cultures is of vital 
importance. Byram states that the first thing to consider is individual's attitude. He believes that 
to learn about new values and beliefs one has to be open and curious. Only then can one start 
building on a relationship of equality (Byram, 1997 as cited in Nugent and Kramer Moeller 
2014). 
An interculturally competent speaker turns intercultural encounters into intercultural 
relationships. They become someone determined to understand, to gain an inside view of the 
other person’s culture while also contributing to the other person’s understanding of his/her 
own culture from an insider’s point of view (ibid.: 3). An appropriate cultural interaction 
happens when individuals engage in a conversation that is based on mutual understanding and 
openness to each other’s differences. 
Intercultural communicative competence requires the understanding of different cultures. To 
be able to do that one also has to develop self-awareness skills. New cultural environments can 
cause anxiety, which one has to learn to manage. According to Kramer Moeller and Nugent the 
level of anxiety has to be well managed since a high level of anxiety can cause wrong 
interpretations of other person’s responses and a level of anxiety that is too low can mean that 
a person wrongly feels that they understand more than they really do (Kramer Moeller and 
Nugent 2014: 4). 
ICC helps learners to acquire the linguistic competence needed for communication, speaking 
and writing in correct and appropriate ways. It also develops their ability of understanding 
people of different social identities and their ability to interact with people with multiple 
identities and their own individuality (Byram et al. 2002: 10). 
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3.1. TEACHING INTERCULTURAL COMMUNICATIVE COMPETENCE  
 
“We all belong to and are moulded by a series of interlocking cultures, which influence the way 
we view the world, make decisions and interact with others”. 
Huber-Kriegler et al. (2003: 7-8) 
 
With increased globalization there has been a growing need for an intercultural focus in 
language education. While language proficiency is the main focus of language studies, it is not 
the only aim of language teaching and learning. 
According to the Common European Framework of Reference for Languages (CEFR), to be 
able to effectively communicate with people from different cultures one has to develop 
linguistic (lexicology, phonology, syntax), sociolinguistic (socially appropriate use of 
language) and pragmatic competence (functional use of language) which are the elements of a 
communicative language competence (Council of Europe 2001: 17). However, it is not only the 
communicative competence that one has to develop but also the intercultural competence. 
Since culture has been found an ever-changing force, foreign language teachers must be 
prepared to create an environment of curiosity and inquiry in order to guide learners toward 
intercultural communicative competence (Byram et al. 2002: 10). A teacher’s job is not to 
provide specific questions and answers but to pose some open-ended questions to guide learners 
toward independent discovery of differing worldviews. In this way, the learner becomes an 
active gatherer of information and through that minimizes judgment about the culture. For 
example, they recommend that teachers give students travel guides of their native country and 
a foreign country to compare, which is certainly a good option. One thing to consider here is 
the interest that the students have in geography in general and whether this research is 
something students are even capable of doing on their own.  
Kramer Moeller and Nugent argue that one of the most difficult components of preparing 
students for ICC is assessing and measuring this learning process. Since all students enter the 
classroom with differing viewpoints and worldviews, it becomes almost impossible to simply 
expect that students will interculturally grow at the same rate. As a result, many researchers of 
ICC describe the classroom experience as a process. 
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This process is different for everyone (Kramer Moeller and Nugent 2014: 6). Learners enter the 
process from different points based on their backgrounds, life experiences, and perspectives, 
and move at different speeds.  
Deardorff argues with her Process Model of Intercultural Competence that the learners’ 
learning never ends. Her circular model “indicates intersections and movement of between 
attitudes, knowledge and comprehension, internal outcomes, and external outcomes related to 
intercultural interactions”. Students can enter at any point and freely move from one category 
to another at any time (Deardorff 2006, as cited in Kramer Mueller and Nugent 2014: 6). 
 
 
Figure 3: Process Model of Intercultural Competence (Deardorff 2006, as cited in Mueller and 
Nugent 2014: 7) 
As Byram argues, it is impossible to teach everything that intercultural competence requires 
since we cannot define what needs to be taught. Therefore, everything that we teach will be 
insufficient anyway. There is no perfect model to imitate since everyone develops throughout 
their lives (their values change, their beliefs might change…). 
Intercultural competence consists of knowledge, skills and attitudes, “complemented by the 
values one holds because of one's belonging to a number of social groups” (Byram et al. 2002: 
12). “This means a willingness to relativize one's own values, beliefs and behaviours, not to 
assume that they are the only possible and naturally correct ones, and to be able to see how they 
might look from an outsider's perspective who has a different set of values, beliefs and 
behaviours” (ibid.: 13). 
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Regarding knowledge, this involves the knowledge of people and their social processes. No 
teacher can have all the knowledge of a certain culture, therefore it is our job as teachers to 
teach students the skills so that they can gain this knowledge partly on their own as well. It is 
also important to teach students how to interpret the information that they get, which requires 
the ability to understand firstly yourself and your own beliefs and values so you are able to 
appropriately ask about someone’s beliefs and values and then deal with that information 
appropriately. 
 
3.2. DEVELOPING INTERCULTURAL COMMUNICATIVE 
COMPETENCE SKILLS IN SLOVENIAN SCHOOLS 
 
Since Slovenia, once a monolithic society to some extent, has been evolving into a multicultural 
society, developing intercultural communicative competence has become all the more 
important. 
 In 2007, Strategy for the Integration of Children, Schoolchildren and Secondary School 
Children of Migrants into the Education System was adopted in Slovenia. Slovenia had 
experience even before in teaching migrant students because of the 1990s Balkan wars. In the 
1995/96 school year, these refugees were included in Slovenian primary schools. Slovenia’s 
commitment to multicultural education is also set out in the White Paper, which states that 
human rights: 
 
[o]blige us to respect the dignity of every individual and to respect the plurality of cultures, and 
thus to promote understanding, tolerance and friendship among all nations, races, creeds and 
other groups. Respect for the right to non-discrimination imposes the duty not to discriminate 
in our actions, and particularly not to discriminate against people and/or children from culturally 
and socially less supportive environments and immigrants, not to engage in sexual 
discrimination and not to discriminate against people with special needs. 
           White Paper on Intercultural Dialogue 2002: 13 
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The paper serves as a foundation for the development of multicultural education in Slovenia. 
Slovenian education legislation enables children of foreign nationals who live in Slovenia to 
enrol in primary and secondary school under the same conditions as the children of Slovenian 
citizens. 
 Citizens of other EU member states and refugees can obtain education under the same 
conditions as Slovenian citizens, and other foreign nationals can do so under the principle of 
reciprocity (the minister of education determines the number of enrolment spaces for these 
secondary-school students on the basis of international agreements).  
By integrating foreign children into Slovenian education system, we also enable Slovenian 
students to come in contact with students from other cultures. In such encounters stereotypes 
and prejudice are tackled.  
It can be presumed that in the future as well, people from other countries will either move to 
Slovenia or will be resettled here, therefore strengthening students’ intercultural competence 
skills will prove to be useful for them. 
 
3.3. CHALLENGES AND OPPORTUNITIES TEACHERS FACE WHEN 
TEACHING INTERCULTURAL COMMUNICATIVE COMPETENCE  
 
It is expected that a teacher who is supposed to enlighten the students has sufficient experiences 
and competence themself. However, teachers deal with certain challenges as well.  
 The first challenge that a teacher might face is that they themself may have never lived in a 
country of which language they teach, which is a plus but not a prerequisite. Even native 
speakers do not know everything about their culture or are not even interested in knowing 
everything. Just like in language, they do things intuitively.  
Since something that has always been part of you comes to you automatically, it is difficult to 
look at it from a distance and analyse it objectively. Culture is not something that one can learn 
in a certain period but is a long-time learning of every individual when they move from on 
social group to another.  
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Therefore, a native-speaker “cannot be an authority on the cultures of a country and cannot give 
authoritative views on what is 'right' or 'wrong' as might be possible with language” (Byram et 
al. 2002: 17). 
The next challenge for teachers is following the national curriculum and at the same time 
promoting interculturality. Most schools use course books, which use a different theme in each 
unit. Each theme can serve as an opportunity to expand on a certain subject, to work on the 
prejudice students might have regarding it and can be compared to the situation in students’ 
home country. Through that, students can develop understanding for something unknown to 
them and by skilfully prepared dialogue also appreciation for something that it is difficult to 
understand.  
As an example, I can name the course book Messages 4 that I use in my English class with 
grade 9 students, which in Unit 7 offers a theme Celebrations and one of the topics is weddings. 
The purpose of the text is to introduce the first conditional to students; however, the text serves 
as an excellent starting point for a discussion about traditions, values and attitudes. I showed 
my students a video of different wedding celebrations around the world, which shows some (for 
us) unusual traditions (in Scotland a groom is covered with all sorts of food and different 
ingredients and driven throughout a village). Most students wondered about the tradition or 
even reacted negatively about the Scottish culture, which was an opportunity for me to ask them 
about the reasons why they felt like that and question them about some unusual Slovenian 
traditions. At the end of the lesson, students were taught the skills of analysing the given 
information, they were given possibility to learn how to self-reflect and look at things 
objectively from a different perspective. 
In addition, when teaching grammar teachers might be challenged how to develop intercultural 
competence in students. Even when we teach something that does not show itself as the most 
obvious place to teach what we want to teach, we can find a way. Even a simple statement like 
‘Slovenians are hard-working’ that we use to present the Present Simple, can serve as a 
springboard for a fruitful discussion about prejudice or stereotypes. 
A great way of teaching intercultural communicative competence is done through vocabulary. 
Not only it is an excellent way to start a conversation about anything, we can also use a 
vocabulary lesson for teaching students to use the right vocabulary in certain situations, 
especially when talking about cultural diversity or taboo topics (human rights, equality, gender 
prejudice, etc.).  
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For example, with young learners we can use a children's book to introduce the vocabulary on 
the topic of divorce, which can lead to a discussion about different types of families, religion, 
etc. Teaching English through taboo topics is to say the least challenging. Taboo topics are 
taboo for a reason. They are hard to discuss, therefore, to confidently talk about them in a 
classroom, a teacher has to develop an open mind and has to be confident enough to not get 
triggered in any way. However, when discussing taboo topics specific vocabulary is used and 
by teaching students about the informal and formal language, double meanings, metaphors, 
politically correct language, we help our students with their proficiency. 
Course books can also be a great source of ideas and inspirations for teachers. Although the 
course book used in class might not be the teacher’s first choice as it has been selected by the 
school, the teacher can supplement the course book by choosing additional texts they can find 
online, in magazines, books, etc. The chosen texts have to be “authentic and students need to 
understand its context and intention. Materials from different origins with different perspectives 
should be used together to enable learners to compare and to analyse the materials critically. It 
is more important that learners acquire skills of analysis than factual information” (Byram et 
al. 2002: 25). 
According to Byram’s Model of Intercultural Communicative Competence teachers have to 
lead students through activities in which attitudes about the “other” are considered, and ideally 
transform the learner. The goal for the students is to start by questioning their preconceived 
ideas before entering into a process of discovery about the “other” with the intent of becoming 
more willing to seek out and engage with otherness in order to ultimately experience 
relationships of reciprocity (Byram 1997, as cited in Kramer Moeller and Nugent 2014: 8). 
Byram states that while students are analysing other cultures, certain knowledge must be 
acquired. Students first have to discover the similarities and differences between their cultures 
and that of the target culture so teachers can organize activities that will help students to build 
relationships with people of diverse backgrounds and languages (ibid.). There are numerous 
techniques and activities that teachers can use in a classroom to achieve the aim of helping 
students develop intercultural competence.  
Lázár et al. recommend using brainstorming (to see what students already know about the 
topic), short presentations (to enable discussions based on students' experiences, critical 
incidents (to be aware of cultural differences), role-plays (to experience the communication 
with people from other cultures), project work, quizzes, etc. (Lázár et al. 2007: 19). 
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One of the burning issues is how to assess the intercultural communicative competence. The 
assessment should be more formative (the assessment of the process) than summative 
(evaluation at the end of the process) since developing ICC is an active process (ibid.). When 
assessing ICC, there are three dimensions to consider: knowledge/savoir that refers to collective 
memory, different ways of living and “the sociocultural context of the societies and cultures of 
the communities in which a language is spoken”, know-how/savoir-fair that implies that “the 
learners are able to function “linguistically” in the target language”, and being/savoir-etre that 
includes attitudes, values and beliefs, cognitive styles and personality. Assessment of ICC 
should also include learning process and progress (Lázár et al. 2007: 28). 
When assessing ICC, Lázár et al. suggest using informal or other alternative strategies rather 
than tests. The assessment results should be based on anecdotal records, observation checklists, 
surveys, portfolios, journals, collection of written products, etc. Especially challenging is 
assessing the appropriate functioning in a new culture (know-how) and the acceptance of a new 
view of the world (savoir-etre).  
Literature offers itself as one of the best possible ways to face these challenges. Šlibar (2006: 
40 - 42) enumerates a list of arguments why: 
• the systemic argument: literature is a flexible social system which addresses human 
beings holistically; 
• the functional argument: literature functions as an archive of collective memories, and 
otherwise possibly neglected histories of various emotions;  
• the structural argument: with a plethora of structural possibilities and multiple 
meanings, literature remains relevant through time and place; 
• the reception – good literature makes the reader active, and creative.  
 
In short, students need to understand the interdependent world, and teachers need to accept that 
“liberating education consists of acts of cognition, not transferals of education” (Freire 1993, 
as cited in Darvin 2017). Literary texts enable us to imagine alternative worlds which we 
otherwise would never reach, and can give us valuable directions. However, this utopian 
function of literature (c. f. Šlibar 2006) has to be supplemented with real life experiences to 
which students could relate: only if they find themselves reflected in the texts, activities used 
in the classroom, will they receive a positive message about their “visibility and value in the 
world outside the school's walls” (Everett 2018). 
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3.4. WHAT TO CONSIDER WHEN TEACHING INTERCULTURAL 
COMMUNICATIVE COMPETENCE WITH THE HELP OF 
CHILDREN’S LITERATURE 
 
Choosing the right story for your class is the first step. Since the main learning goal is to develop 
intercultural competence, one has to choose a story with the appropriate theme. Mohamed 
suggests choosing a story that is not too complicated, with a clear pot that is easy to follow. She 
recommends that choosing a text with illustrations helps children stay focused and helps with 
understanding (Mohamed 2007: 3). 
Teachers should choose stories that have a positive attitude towards different cultures and 
encourage a welcoming perspective on them. Mohamed suggests that teachers ask themselves 
whether the story will be comprehensible to students, will the students find it interesting and 
enjoyable, will reading the story be a positive learning experience for children and therefore 
encourage them to research the topic further, will the values in the story be acceptable for the 
students (ibid.). 
In addition, choosing the appropriate activities is what will greatly contribute to a successful 
lesson. The activities to be used should be varied and open-ended so students have the 
possibility to express themselves in different ways and are free in their thinking. One should 
use individual work, pair work, group work and whole-class activities. The responses from 
students can come in different forms: writing a story, making a poster, doing research or project 
work, dramatization, etc. Another thing to consider is choosing stories that are at the appropriate 
level for the students: the developmental level as well as linguistic level (ibid.). 
At the end of the activities, one should not forget about the follow-up activities with which we 
further stimulate children’s minds, help them reflect on their and their classmates’ works and 
give them some ideas which they might not have considered themselves. 
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3.5. ENGLISH AS AN EFL AND INTERCULTURAL COMMUNICATIVE 
COMPETENCE IN SLOVENIAN SCHOOLS 
 
English is known as a global language, in contrast to Latin, the lingua franca of the distant past, 
English is not just a language used by people with higher education or higher social or economic 
status but can be learned by everyone. 
Skela reports that English was not taught at Slovenian schools before the second world war 
(Skela 2019: 14). With Slovenian emigration to the USA in the second half of the 19th Century, 
first Slovenian text books, grammar and dictionaries were written. Skela writes that English 
was introduced as part of a curriculum to Slovenian primary schools in 1950 (ibid.: 14). The 
1958 curriculum for foreign languages brought many changes and novelties to the field and had 
the main learning goal as “the ability of an active use of a foreign language with a correct 
pronunciation” (Umek 1988, as cited in Skela 2019: 16).  
The curriculum has changed many times over the years with its current final version in 2016. 
As part of the key competences of the life-long learning, the curriculum mentions intercultural 
competence skills. According to the curriculum, students acquire oral, moral and ethical values 
by: 
[e]xpressing ideas, experiences and teachings through music, visualization and stories, perceiving 
the importance of aesthetic factors in everyday life, developing their own creative abilities, getting 
to know and getting aware of the cultural and linguistic diversity of Europe and other regions (by 
comparing letters, greetings, etc.), developing a positive attitude towards neighbourhood and foreign 
languages, speakers and their cultures, forming a positive attitude towards bilingualism, comparing 
both cultures and cultural heritage, identifying the intertwining of cultures and being aware of the 
importance of their mother tongue and their own culture, recognizing that multilingualism as a value. 
       Andrin et al. 2016: 10 
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4. CHILDREN’S LITERATURE 
 
 
“That is part of the beauty of all literature. You discover that your longings are universal 
longings, that you're not lonely and isolated from anyone. You belong.” 
F. Scott Fitzgerald 
 
Literature is many different things to people. For J.R.R. Tolkien, it presented an escape from 
the world, for Ezra Pound it was about the “news that stays news”. As Maya Angelou puts it:  
“When I look back, I am so impressed again with the life-giving power of literature. If 
I were a young person today, trying to gain a sense of myself in the world, I would do 
that again by reading, just as I did when I was young.” 
Children's literature expands children's knowledge, strengthens their cognitive abilities and 
cognitive skills, helps children work through any issues they might have and enriches their soul. 
Children’s literature works can be a good insight into the authentic language, which is usually 
exciting for children since they use it in their everyday life. They include repetitive words and 
word structures to reinforce the vocabulary from themes that children are interested in. Stories 
are usually written so that children can relate to them and since children can get emotionally 
involved in a story, they can serve as an excellent learning tool. 
Children’s literature has many forms, from fantasy stories and folk and fairy tales to the called 
“why tales” that explain why something is the way it is, as well as realistic fiction and picture 
books. Stories are not only a source of knowledge for children but they also help children make 
sense of the world. Children do not consider stories as course books from which they will learn 
but they see them as part of their play through which they learn with pleasure.  
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4.1. DEVELOPING INTERCULTURAL COMMUNICATIVE 
COMPETENCE THROUGH CHILDREN’S LITERATURE 
 
It is believed that in “foreign language teaching and learning we do not deal directly with the 
“real world” of the target language but with a world that is filtered by course books, CDs, 
internet and by the selection of the materials by the authorities who decide which course books 
a school is going to use” (Neuner et al. 2003: 17). According to that, teachers can influence 
what part of foreign culture students will see. To stay as neutral as possible and not to guide 
students into the perception of a culture that teachers see, choosing the materials that are as 
neutral as possible is important and children’s literature is an effective choice. 
Many scholars have confirmed the importance of literature in promoting cultural understanding. 
Lütge, for example, reports that children’s literature “offers a fascinating platform for exploring 
questions of identity, values and worldviews, the basic ingredients for intercultural learning” 
(2013, as cited in Hibbs 2016: 4). She suggests that “raising an awareness of different levels of 
otherness is one of the big potentials of children’s and young adult literature in second language 
education” because students see the world through the eyes of the characters and experience 
other cultural perspectives (ibid.: 103). There are quite a few studies conducted about students 
who learned with the help of literature. For example, Scott and Huntington determined that 
introductory-level French students, who read poetry by Véronique Tadjo presented a better 
level of awareness and cognitive flexibility with respect to the culture of Côte d’Ivoire in 
comparison with students who simply read facts about the country’s culture (Scott and 
Huntington 2002, as cited in Hibbs 2016: 5). 
Storytelling is a natural process and it is at the same time a very powerful tool. We all tell stories 
to communicate and to make ourselves understood by others. By listening to the stories of others 
we reflect on the information we receive and consequently on our opinion about those stories. 
When stories are told or read to children, they not only help develop and foster positive attitudes 
towards other cultures but they also help children strengthen their own cultural identity. 
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By reading stories that promote interculturality children may develop awareness of a foreign 
language system, values and habits of other cultures, but also awareness of their own cultural 
identity; they enhance their relational perspective and learn to connect that with their knowledge 
and skills to understand other cultures. If on the one hand quality texts that reflect a culture 
authentically often focus on at least partially on the paradigm of elements inherent in every 
culture such as the geographic location, economic system, political system, social system (Pratt 
and Beaty 1999: 6), the emotional character of literature supports not only strategies by which 
the reader may identify with in the fictional world but also encourages aspects that are of vital 
importance for intercultural understanding such as empathy and change of perspective (Bredella 
and Nünning 2000, as cited in Byram 2003). 
Achieving this goal in an EFL classroom can be challenging but there are numerous options for 
teachers to encourage the intercultural competence skills during lessons. Promoting students’ 
understanding of other cultures through literature has been a topic of many researchers. Short 
argues that literature “provides a means of building bridges of understanding across countries 
and cultures” (Short 2011, as cited in Hibbs 2016: 4). Short argues that literature enables 
students to look beyond the superficial view of other cultures. By immersing themselves in a 
story, they can learn about the lives of people from other cultures, their feelings and 
experiences, and they can develop deeper understanding. They can also see the similarities 
between their culture and the other cultures and learn to value the differences (ibid.) 
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5. STORIES AND ACTIVITIES 
 
This part will present my practical experiences in a classroom. I tried to put the theory described 
above in practice by using two works of literature with various activities to help students 
develop intercultural competence. The first story (One and Seven), which was written in 1962 
and predates the political changes in Europe, I have chosen because of its communicative value 
and its emotional value to me personally. The second story (We All Went on Safari) from 2003 
is part of a series of books, written in the context of a rise of different cultures coming into 
contact with each other with the aim of promoting different cultures. 
For the stories see Appendix 1 and Appendix 2. 
 
5.1. ONE AND SEVEN 
  
One and seven is a story by Gianni Rodari, originally written in Italian (Uno e sette); the English 
edition was published in 2003 (the translator was David Anglin, and the illustrator Beatrice 
Alemagna). In the classroom, my translation into English had to be used as the English edition 
unfortunately wasn’t available at the time. However, when translating the story, I have used 
some fragments of Anglin’s translation that could be found online. 
The story talks about seven boys from different countries and different social backgrounds. 
However, in the end they are all the same. The story is simple but it has a strong message; 
regardless of who you are, where you are from, we are all the same. I first read this story when 
I was in primary school and I can still remember the effect it had on me at that time and 
consequently on my life. I can vividly remember that I was very intrigued by the story and that 
it evoked many questions in me. 
For a long time after I read the story, I kept having questions about the nationalities in the tale, 
whether we knew anyone from those countries, why the names were different from the ones I 
knew in Slovenia. I even listened to the languages people were speaking when we went to the 
seaside in case I could detect English, Russian, Chinese, etc. What makes the story even more 
interesting is that it did not have any illustrations in the book that I had.  
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Still, I have a very vivid image of the story in my mind. Since illustrations help children to 
immerse in the story, it is probably the simplicity of the story itself that makes it so 
understandable and therefore the reader does not need any illustrations to accompany it.  
 
5.1.1. ACTIVITIES 
 
Literary texts can offer access to a plethora of information about various aspects of the target 
culture. The insight the readers/students get enables them to learn about the more or less visible 
components of a culture; the situations, the emerging questions, discussions and answers help 
the students practice their decision-making skills, form and/or change their opinions. 
I prepared two pre-reading and five post-reading activities. Due to the circumstances, I was 
only able to carry out two post-reading activities in a classroom. The activities have been 
designed for EFL students from grade 7 onwards. Depending on their English level, younger or 
older students could participate. 
Post-reading activities 1 and 5 for this story were piloted with 32 grade 9 students, aged between 
14 and 16, who attend a small suburban school in Slovenia. The size of the classes at that school 
is relatively small (16 students per class), which enables students as well as their teachers to 
closely cooperate with each other. It is also a great opportunity for teachers to get to know their 
students better than in bigger groups.  
The social background of the students is diverse, from farming families who live far from 
anyone to well-situated families living in a well-organized and quiet wealthy community. 
 
Pre-reading activities 
Activities 1 and 2, to be carried out before reading the story, are pre-reading activities. The 
activities get the students think about different nationalities, languages, cultures. Their intention 
is to create interest and to introduce the topic of the lesson. Students develop listening and 
speaking skills. 
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Activity 1 
Before reading the story, students are asked to think about the nationalities that they know, the 
languages these nationalities speak and what are the typical things they know from these 
countries. Students can work in small groups during this activity and can later report about their 
ideas to the whole class.  
The aim of this activity is to explore stereotypes, enable students to empathise with other groups 
that can be stereotyped and to challenge the negative labels. 
Activity 2 
Students are given an audio recording to listen to with greetings phrases in different languages. 
Their task is to name the nationalities or the countries where a certain greeting is used.  
The purpose of this activity is that students learn greetings phrases in different languages and 
they become familiar with differences in different cultures. 
 
Post-reading activities 
Activity 1 
Students are asked to illustrate the story. They should imagine what the boy(s) look(s) like and 
be creative while doing that. They can either draw on paper, use their computer, use things from 
nature etc. 
With the post-reading activity 1, I wanted the students to think about their understanding of the 
story. I wanted them to internalize the story and connect the story with their own opinions and 
preconceptions about different cultures. Since it is hard for some students to verbalize their 
thoughts, I wanted to give them the canvas that feels the closest to them. Since the students 
were given a story without any illustrations, they were not “tainted” with any ideas about what 
the boy(s) from the story look(s) like. They were able to give the boy the identity that was at 
the same time based on the description from the story and on their own ideas of how someone 
from a certain culture looks, what his characteristics might be, etc.  
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Activity 1 enables students to use their imagination and be creative. When doing something 
creative and original, students tend to remember the topic better. Creative activities help 
students discover themselves, they encourage self-expression, build self-confidence and help 
students to better deal with uncertainties.  
With this activity students were able to show how they understood the message of the story and 
showed it creatively. Creative practice can facilitate self-awareness, which enables students to 
better understand people from different cultures.  
Activity 2 
Students are asked to find the countries/cities from the story on a map of the world. After 
students find the locations on the map, they can choose one country or city from the story, create 
a poster and prepare a presentation about the city/country for their classmates. 
Students are brainstorming and using the topic related terms in a foreign language, which is 
cognitively challenging for them. By presenting their work to their classmates, they develop 
their speaking, listening and comprehension skills. 
The purpose of this activity is for students to get familiar with the countries/cities from the story 
and learn more about them by researching on their own. This activity can also be a CLIL activity 
(combination English and Geography). 
Activity 3 
The teacher points out that each boy has a different profession. Students name them, the 
challenge here being that the professions are not really mentioned in the story, only places of 
work. In pairs, students can write down the description of each profession (for example: a 
builder builds houses). A discussion on national stereotypes connected to professions can be 
carried out.  
The main objective of this activity is that students learn about different professions and for 
students to start thinking about the stereotypes regarding jobs/professions that in certain 
countries mostly people from certain nationalities do (for example, it is mostly Romanians that 
pick fruit in Slovenia, etc.). At the same time students develop their vocabulary on the topic of 
professions. They also learn about word formation (for example, a builder is a noun, to build is 
a verb) and when relevant learn about the Present Simple. 
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Activity 4 
Together with the teacher, students talk about the story. What is the story about? Why are there 
so many boys mentioned in a story? Could we give the boys different names? Why (not)? Why 
are some names typical of certain countries? The discussion can lead to the differences between 
cultures and to the origin of names. Since some names come for example from the Bible, the 
discussion can also be about different religions, acceptance of different views and values. 
Students can write the message of a story as a written task. 
The main aim of this activity is for students to learn about names from different countries that 
are foreign to them, they learn that some names have a meaning attached to them, they also 
learn about different religions and values and reflect on their own values. 
Activity 4 further enables students to build on their speaking skills since they discuss the origin 
of names, they share their ideas and suggestions about the typical names in different countries. 
Since the additional task is to elicit the moral of the story, students also develop writing skills. 
Activity 5 
This is a writing task. Students are given instructions to write a story that resembles the story 
that they have read but with nationalities that they know that live in Slovenia. After students 
write the story, they can read it out loud, which can serve as a starting point for a discussion 
about facts and possible stereotypes about certain nationalities. 
The main goal of activity 5 is to give students the opportunity to think about different 
nationalities and to develop the awareness of the prejudice based on stereotypes about them, to 
enable them to reflect on what these differences mean to them and to expand or change their 
perspective on any prejudice that they might have about certain nations. The aim of this activity 
is also to check the reading comprehension and writing skills. 
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5.1.2. REFLECTION ON STUDENTS’ CONTRIBUTIONS 
 
Student A (Figure 4) created a poster in which he presented all boys from the story as individual 
boys from different places. The boys look very similar since the student used the same clipart 
illustration but they have different hair colour and one of the boys, Chu, has yellow skin - the 
student tried to show that Chu was Chinese. By using the same illustration but different colours 
for the boys, the student showed that he understood that all the seven boys were equal and 
similar despite their differences. The poster also included the basic information about the boys’ 
native country (the number of inhabitants, the language being spoken, the main sights). 
Student B (Figure 5) drew the globe in the middle of his poster onto which he located the cities 
that the boys were from. The central position of the globe on the poster can be understood as 
the one starting point (the Earth) that we all come from. The descriptions of the boys with 
illustrations are written around the globe as if the student tried to point out that the differences 
that separate us are not as important as the fact that we are all part of the Earth. Therefore, the 
boys have a different skin colour but it is – intentionally - hard to say which race they belong 
to.  
Student B added separate illustrations of the life of each boy and wrote short dialogues to 
accompany them. By adding the dialogues to the illustrations, student B showed that he focused 
on the relationship that the boys have with their fathers. Kurt is presented playing the 
violoncello with his father, Yuri is taking a walk with his father, Chu is fishing with his father, 
etc. It seems, student B presumed that all the boys have a good relationship with their fathers 
since they are spending quality time together.  
In Student C’s picture (Figure 6), the boys are presented as one pair of legs and arms with seven 
upper bodies and seven heads in seven different colours. The shared set of legs presents what 
the boys have in common. Since legs are part of the body that carries the weight of other parts 
of the body, they could be seen as what all the characters in the story – and indeed all the people 
– share (the need for safety, love, belonging…), possibly our common roots as well as we all 
share the same world; the separate upper body parts and heads make the boys individuals. 
Student C followed the story and drew the boys with different skin and hair colour. 
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Student D (Figure 7) wrote a story about five men who all migrated to Slovenia. After a few 
generations, no one knew that the origin of their families was not Slovenia. The story introduces 
the common stereotypes: Jure’s grandfather was from Bosnia and he was supposed to be lazy, 
Matevž’s grandfather was from Serbia and people expected him to be violent and Jaka’s 
grandfather was a Gypsy and was thought to be a thief (Jure, Matevž and Jaka are the main 
characters in the student D’s story). However, student D does recognize that these are only 
stereotypes and false beliefs not reality, and he tries to clearly state that (although he has some 
problems with the language). 
Although the students’ works suggest that they did become aware of the different cultures 
mentioned in the story, it is important to note some concerns. Some students’ stories were very 
superficial, which suggests that they did not take time to immerse themselves in the story or 
look at the different cultures more deeply. Most students only observed the top of the iceberg. 
They mentioned the boys’ age, name, and their nationalities and only a few moved beyond that 
(for example, Student D (Figure 7) mentioned some national stereotypes and some students 
expressed empathetic attitudes regarding the prejudice they or the society has about certain 
nationalities). It seems they are aware that the stereotypes are but overgeneralized and 
oversimplified. 
It should be noted that all these activities were carried out when all the lessons were taught 
online with Zoom. If we had had face-to-face discussions, the story and the activities might 
have had more impact and I would have been able to guide students better into reflecting on 
prejudice, stereotypes and understanding of the differences between nationalities.  
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5.1.3.  STUDENTS’ CONTRIBUTIONS 
 
Figure 4 
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Figure 5 
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Figure 6 
 
Figure 7 
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5.2. WE ALL WENT ON SAFARI  
 
We all Went on Safari, written by Laurie Krebs and illustrated by Julia Cairns, is a colourful 
picture book that talks about three friends, Arusha, Mosi and Tumpe and their Maasai friends, 
who go for a walk through the grasslands of Tanzania. Along the way, they encounter different 
animals, while counting from one to ten in both English and Swahili. The text is accompanied 
by an illustrated guide to counting in Swahili, notes about the animals, the map and interesting 
facts about Tanzania and the Maasai people. 
I decided to include this story because it presents many possibilities for activities in a classroom 
and can be used for students of different ages. The book can either be read to younger students 
or students can read it on their own. The topics to be covered also vary, from learning how to 
count in English (and Swahili) and learning the words for animals, to exploring the geography 
of Tanzania and habits of Maasai people (for example the explanation of Swahili names). The 
story does not directly instruct the reader to think about the lower part of the iceberg model of 
culture but it gives opportunities to discuss for example different types of families, the values 
of a culture that are shown in the names that prevail in it, etc.  
The book’s illustrations are very colourful; they grasp the reader’s attention and help with a 
visual presentation of a story. The text is written with bigger letters to help the younger students 
with the reading and there are only two lines per page so children are not overwhelmed with 
long sentences. The numbers are highlighted in bold as well as being in larger, red font to stand 
out of the page.  
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5.2.1. ACTIVITIES 
 
For this story, I prepared three pre-reading and four post-reading activities. My intention was 
to pilot the activities in a classroom but due to the Covid-19 situation that led to schools being 
closed, I was unfortunately unable to do so. 
The activities are designed for students from Grades 6 to 9 but can also be used with older 
students with A1 – B1 English level. 
 
Pre-reading 
The first three activities are warm-up activities.  
Activity 1 
Prepare copies of a story without the text, only illustrations. Pin the pages on the walls and ask 
the students to walk around and think what the story could be. When students come together, 
they tell their versions of the story. 
Students need to walk around the classroom to do the task, so this activity involves body 
movement, which is especially helpful for kinaesthetic learners. Since most activities in a 
classroom are designed for students to be sitting down, activities that require a physical activity 
can help stimulate the students’ brain. Different students respond differently to teaching 
approaches, therefore it is important to include in your lesson activities that are designed to help 
learners with various learning styles. 
The illustrations help us catch a few glimpses of the life in the vicinity of a national park in 
Africa as the authors of the picture book imagine it - the aim of this activity is to introduce the 
topic of interculturality. 
Activity 2 
Ask students whether they know if Africa is a continent or a country. How do we know it is not 
a country? The teacher explains that in Africa, there are 54 independent countries, which each 
have their own government. 
Ask students how many countries in Africa they can name. Name Tanzania and ask students to 
find it on a map. At this point, students can do a group research of Tanzania and prepare a short 
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presentation about it (you can give them instructions to include the size, geographical location, 
language, number of inhabitants, what people do there for a living, religion…). 
With this activity, students learn some basic geographical facts about Africa and learn how to 
prepare a presentation. They learn to follow the steps for a research project, to work in a team 
and present their findings to their classmates. 
Activity 3 
Ask students to name the languages that are spoken in Slovenia. Ask them why some people in 
Slovenia speak Italian for example and some Hungarian. Do they know anyone who speaks a 
different language at home? Can anyone speak any other language fluently besides Slovenian? 
Talk about the official languages and the languages of minorities. 
Explain to students that in Tanzania 126 languages are spoken but only two of them are official 
languages, English and Swahili. Explain that English is one of the official languages because 
of Tanzania’s colonial past. 
The aim of this activity is to learn about the languages that are spoken in different countries, to 
explore the notion of minorities and the prejudice and stereotypes that are attached to them. 
 
Post-reading 
Activity 1 
This activity is designed for younger students at the elementary English level. While reading 
the story (you can read the story to the students yourself while showing them the book) point 
out the numbers in the right corner of the book. After the reading, ask the students how many 
animals were mentioned in the book altogether and how many of each species.  
Go through the names of the animals. Beforehand, prepare laminated printed animals from the 
story and laminated printed numbers. Students work in pairs. Each pair gets a set of printed 
animals and a set of printed numbers. One student calls out the number of the selected animals 
and the other student shows the right animal. 
Activity 2 
The following activity is best for kinaesthetic learners. If you can go outside, take a ball, if you 
are in a classroom, use a sponge ball or perhaps - particularly if you work with young learners 
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– a stuffed animal. The teacher throws the ball to a student and says a number in English. The 
student has to say the same number in Swahili. 
Students learn the English words for numbers. For additional fun, they learn how to count in 
Swahili. Even though Swahili is not going to be useful for most students in the near future, it is 
a valuable additional skill to have when travelling in Africa and it is a door to a culture. The 
activities are fun way to improve students’ vocabulary. 
Activity 3 
Read the section about the Swahili names to the students. Ask them if they know the origin of 
any Slovenian or English names and their meaning. Mention some examples of Slovenian 
(Vesna, Bor, Brin, Viktorija, Urša) and English names (Rose, Albert). Explain that many names 
have a meaning (for example Vesna is an old word for pomlad); sometimes they represent 
certain characteristics that are coveted (for example Albert means to be noble and bright). 
In the third activity, students learn that many names have a meaning, some even have more than 
one. It is an activity to show students the differences between cultures when it comes to 
choosing names. The activity builds on students’ general knowledge and develops their 
speaking skills. 
Activity 4 
Ask your students where the story takes place. Mention the Serengeti gates as a clue. Your 
students will probably not know what Serengeti gates are. Explain that Serengeti is a National 
Park in Tanzania.  
Students then write a story about a hike in their local area, in which they include the typical 
local sights. You can give the younger students a few coloured A4 pages, which they then fold 
to create a booklet in which they write and illustrate a story.  
The main aim of this activity is to introduce students to some geographical aspects of Tanzania, 
the main sights and typical vegetation. Students combine the newly acquired knowledge about 
Tanzania and the new vocabulary on animals and vegetation, write a story by using their 
imagination and the information that they have received. By writing a story about a hike in their 
local area, students connect their own experience with the experience of the children in a story, 
which helps them to connect with them more and understand their way of life. 
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6. CONCLUSION 
 
The importance of developing intercultural communicative competence skills has increased as 
a consequence of the world becoming a global village: student exchanges, international 
employment, travelling abroad have facilitated contact between people from different cultures. 
Additionally, the much more unfortunate reasons like wars, violence, political and social 
tensions have contributed to new forms of cultural coexistence. Having the skills to co-exist 
with anyone, regardless of where they are from, gives us freedom and the possibility to live our 
lives wherever our path leads us. The emphasis and the focus of the teaching and learning about 
other cultures, and the idea of cultural awareness and responsiveness has nowadays been 
changed and has moved further from a mere celebration of holidays and description of typical 
foods (Jones-Goods 2015). Foreign language learning must also encompass the acquisition of 
communicative competence that includes “the capacity to communicate efficiently with people 
coming from different cultures and holding different culture-specific expectations” (Grosman 
1998: 16).  
It is the responsibility of all teachers to give students the opportunity and the tools to become 
tolerant and understanding adults and the purpose of this Master’s Thesis was to explore and 
give ideas for developing intercultural communicative competence in an EFL classroom with 
the help of children’s literature. I chose children’s literature because I see it as the easiest way 
to enter into an authentic world. Reading does not only encourage children to get immersed in 
stories and through them, experience the life and culture of the characters, to understand and 
appreciate the other better. It has also been discovered that the more literate one is, the more 
likely the person is to actively participate in the society and to contribute to it (c.f. Nguyen 
2018). 
I decided to use two stories and accompany them with various activities to be able to observe 
the entire process (before reading the stories and after reading the stories). I wanted to check 
the understanding, the prejudice, the stereotypes that students have before they read the stories 
and I wanted to see whether the stories with the activities and the discussions contributed to a 
better understanding of different cultures, improved students’ tolerance and reduced the 
stereotypes and prejudice they might have.  
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The first story offers an opportunity to learn about cultures that are possibly more known to 
students since they are geographically closer to Slovenia and the second story about a culture 
that is further away and possibly foreign to us. 
One and Seven explores the interculturality by presenting a story of seven boys of different 
nationalities and cultural backgrounds and offers a perspective that they are all but one boy 
regardless of where they are from. The author encourages the reader to go beyond the obvious 
differences (geographical place, occupation, different names) and to focus on the similarities. 
With the suggested activities, the teacher additionally encourages the students to explore what 
seemingly divides the people mentioned in the story, and to possibly find some common ground 
(e.g. why and how children are named). The text, although talking about boys from seven 
different countries, could just as well be about Paolo, Jean, Kurt, Yuri, Jimmy, Chu and Pablo, 
now all living in Ljubljana or Maribor. The focus of the story seems to be mainly on the readers’ 
awareness of equality and tolerance in a multicultural community, be that the world or a town. 
We all Went on Safari offers a different insight into the ‘other’. The book invites the readers to 
join a group of Maasai children on a counting trip around the Serengeti national park. The 
rhyming story is supplemented by rather comprehensive notes on the region, children’s names, 
and a glossary in Swahili. The book thus qualifies as a transcultural text; according to Pratt and 
Beaty (1999) transcultural texts discuss a culture outside the borders of the reader's own 
country, and the picture book in question, written in English about the Maasai people living in 
Tanzania, teaches the readers to count in Swahili, enables them to learn about different animals 
and gives them the opportunity to think about different types of families and the most important 
values of cultures. 
Both stories were supplemented by a selected set of activities each; the activities can be used 
as pre-reading or post-reading tasks, and were designed to raise the students’ awareness, to 
develop and strengthen their intercultural competence, and also to enable students to improve 
their writing, speaking and comprehension skills.  
Initially, my aim was to pilot all the activities in a classroom. However, due to the Covid-19 
situation and the consequent closure of schools this was impossible and I was able to test only 
one story (One and Seven) with some activities (post-reading activities 1 and 5).  
The activities were carried out with Grade 9 students that I have been teaching for seven months. 
Because we have developed a good relationship, the discussions on any topic were carried out 
more easily since students felt comfortable sharing their opinions. 
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Even though I was not able to carry out the pre-reading activities I had planned, we did discuss 
cultural differences, stereotypes and prejudice about certain cultures before since one of the 
topics in the course book that we were using (Messages 4) included the topic of Celebrations, 
which led us to discuss celebrations in different cultures and consequently to differences in 
cultures.  
I find it difficult to measure students’ development of intercultural competence based only on 
their products of the activities. By looking at their creations, I can say that they were interested 
in the topic and that I did not observe any signs of prejudice or lack of tolerance. I believe that 
most students have developed respect and awareness of different cultures. However, to know 
to what extent their intercultural communicative competence skills have improved, I would 
have to carry out similar activities more often and over a longer period of time. Overcoming 
prejudice and increasing tolerance takes time, patience and willingness from teachers and 
students. In addition, I believe that the success of developing students’ intercultural 
communicative competence depends mostly on students’ emotional and social maturity. 
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8. APPENDIX 1 
One and Seven by Gianni Rodari 
Translation of the story, used for this master thesis: David Anglin, Tatjana Jarc 
 
I once knew one child who was 7 children. He lived in Rome, his name was Paolo, and his 
father was a street-car driver. 
But he also lived in Paris, his name was Jean, and his father worked in an automobile car factory. 
He also lived in Berlin, his name was Kurt, and his father was a violoncello teacher. 
He also lived in Moscow, his name was Yuri, like Gagarin, his father was a builder and he 
studied Maths. 
He also lived in New York, his name was Jimmy, his father worked at a petrol station. 
How many have I counted mentioned? Five. Two are still missing. 
One was Chu, he lived in Shanghai, his father was a fisherman. The last one’s name was Pablo, 
he lived in Buenos Aires and his father was a painter. 
Paolo, Jean, Kurt, Yuri, Jimmy, Chu and Pablo, seven children but at the same time one child, 
8 years old, who knew how to read, write and ride a bike without holding the handlebars. 
Paolo had black hair, Jean had blond hair, Kurt had brown hair, yet the three were the same 
child. Yuri had white skin, Chu had yellow skin, yet they were the same child. Pablo watched 
Spanish films, Jimmy watched English films yet they were the same child and they laughed in 
the same language. 
Now all seven have grown up, and will not be able to make war against one another because all 
seven of them are but one man. 
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9. APPENDIX 2 
We All Went on Safari by Laurie Krebs and Julia Cairns. 
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